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ABSTRACT 
The paper reports the result of an investigation on the effectiveness of afterschool program 
management in Taiwan that was conducted in the Yonglin Hope School through an in-depth 
investigation consisting of observations, interviews and questionnaire. The involved 
participants were the director of Institute for Disadvantaged Students’ Learning (IDSL), 
Yonglin Foundation, school principal, social workers, and tutors. This study found five main 
factors that contribute toward the effectiveness of afterschool program management in 
Yonglin Hope School, namely setting specific goals, having professional development and 
training, continuous evaluation, class sizes and designed curriculum. In addition, the 
effectiveness of the afterschool program was supported by five main activities (i.e., remedial 
teaching, homework assistance, English summer camp, special event and field trips) to 
improve the students’ knowledge and experience. Furthermore, it was also supported by an 
integrated and interconnected role of different stakeholders (i.e., Yonglin Foundation, 
Institute for Disadvantaged Students’ Learning, school principals, social workers and tutors) 
who played an important role to make this program being success. Importantly, tutors as the 
main actor played the most important role to improve students’ achievements. 
 
Keywords: Afterschool Program, Educational Management, Yonglin Hope School, Taiwan 
 
Article Info 
Received date: 7 Juni 2021 Revised date: 11 November 2021 Accepted date: 8 Desember 2021 
 
INTRODUCTION 
The afterschool remedial teaching 
programs aim to reduce the learning gap among 
cultures, economics, and locations. The 
Taiwanese government started to focus on the 
afterschool programs and remedial teaching 
since the year of 1995 but have been criticized 
about the “poor” outcome of the series of 




educational polices related to disadvantaged 
students and remedial teaching (Cheng, 2014). 
Therefore, the “After School Alternative 
Program (ASAP)” of Ministry of Education 
(MoE) and “Yonglin Hope School” of Yonglin 
Education Foundation are the representative 
remedial programs by the public sector 
(government agents) and private sector (non-
profit charity foundation), respectively (Chen, 
Shijie, & Zhang 2015). Those programs are 
expected to be the key to answer the educational 
inequality and learning outcome gaps. 
However, there are some discrepancies in 
implementation and effects and also the 
outcomes of these two remedial teaching 
programs. 
The existing literatures showed that 
afterschool programs function especially well 
in improving academic and behavioral 
outcomes for disadvantaged children in 
general. It is consistent with the findings of 
many researchers that showed positive impact 
of afterschool program on children academic 
achievement and behavior (Riggs & Greenberg, 
2004a, 2004b; Wade, 2015). A study conducted 
by Chen et al. (2015) also indicated the positive 
outcome particularly in academic. They found 
that the students improved and gained a 
significant progress on the students’ reading 
skills. Moreover, a nationwide math test 
conducted by Cheng and his team in 2011/2012 
indicated that all the disadvantaged students 
received benefit no matter what grade they were 
in. There is significant difference between the 
pre-test and post-test of the students who 
participate the Yonglin afterschool remedial 
teaching program (Cheng, 2016). 
Many prior research and evaluation 
studies found that afterschool programs 
function best when the program's goals and 
logic models are clearly set up (Riggs & 
Greenberg, 2004a) and their key components 
are addressed (Bradshaw, 2015), including 
provisions for structured, safe, supervised 
settings with high-quality, experienced staff 
members, the availability of meaningful 
activities, positive instruction, and involvement 
with communities and families (Bradshaw, 
2015; Fashola, 1998). 
In Taiwan, educational policies 
including the Five Year Plan for Developing 
Elementary Education, the Six Year Plan for 
Developing Elementary Education, and other 
policies related to minority or disadvantaged 
students were released between 1977 and 1992 
(Cheng & Jacob, 2008). Since 1994, Education 
Priority Area (EPA) programs were 
implemented in schools and communities at 
high risk of natural disasters such as 
earthquakes and subsidence. Moreover, the 
MoE in Taiwan started to deal with the issue of 
remedial teaching and afterschool programs for 
disadvantaged students in 1998. In 2003, the 
National Educational Development Committee 
continued to strive to improve educational 
opportunities of minority groups and maximise 
their social mobility. Three years later, in 2006, 
the government integrated the remedial 
teaching plans into the hand in hand afterschool 
program, and encouraged college students and 
retired teachers to serve as mentors during 
afterschool teaching. In 2008 and 2010, the 
MoE continued to establish the Night Angel 
Enlightening Program and Digital Learning 
Partners Programs. Most recently, in 2013, the 
government amalgamated all the programs into 
the remedial teaching program to ensure 
disadvantaged students would benefit from the 
same quality of education whether in school, 
after school, or out of schools (Cheng, 2013, 
2016). 
Along with the official afterschool 
programs, a group of nongovernmental 
organizations (NGOs) and non-profit 
organizations (NPOs)—such as the Yonglin 
Educational Foundation and Boyo 
Foundation—have committed themselves to 
afterschool programs and focused on remedial 
teaching to increase the academic achievement 
of disadvantaged students since 2005. These 
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organisations aim to focus on remedial teaching 
for disadvantaged students and give them a 
positive learning experience (Cheng, 2016).  
A series of educational policies has been 
published in Taiwan, including the free tuition 
education plan, education priority plan, hand in 
hand plan, and free and reduced meal plan. 
Each educational policy has its own definition 
of minority students. According to the Plan for 
Minority Students’ Support, the EPA Plan 
mainly helps students who are Taiwan 
Aborigines, come from lower income families, 
are parented by grandparents or a single parent, 
children of new inhabitants, those in remote 
school districts, and attending schools with high 
teacher turnover and substitute teacher rate 
(Cheng, 2016). 
However, the afterschool program for 
elementary school students focuses on students 
who were from low-income families, those with 
special needs, and Taiwan Aboriginal families. 
The hand in hand afterschool program plans to 
focus initially on students who come from low-
income families and evidence low academic 
achievement (‘low and low’ children) and 
targets students who are Taiwan Aboriginal 
students, special needs learners, children of new 
inhabitants, low income, and being looked after 
by grandparents. In 2013, the MoE added three 
additional requirements, so that it would 
correspond with the 12-Year Basic Education 
Policy (Cheng, 2014). 
There are many kinds of afterschool 
programs. They come with a different function 
and base. Sometimes they are overlapped with 
remedial teaching. To have clear information 
about afterschool programs divided into three 
categories (Fashola, 2002). Fashola 
distinguished between three different types of 
afterschool arrangements: day care, after-
school and extended-school-day programs. 
Each of these types of programs addresses 
different issues and has different strengths 
(Fashola, 2002).  
Remedial teaching is also known as 
compensatory or corrective teaching. The 
teacher teaches the lesson in order to help slow 
learners make up for what they lost in the 
course of learning. Yonglin Hope School 
remedial teaching afterschool program is quite 
unique and complex. It integrates the remedial 
teaching in afterschool program but it still 
categorized into afterschool program which 
focus on academic achievement on especially 
for low achievement and low income family 
background so called disadvantaged students.  
Regarding to the remedial teaching in 
Taiwan, most of the remedial teaching and 
learning research emphasized on the mastering 
learning, and tutors who are in charge of the 
remedial teaching still use regular textbooks in 
the school, and the teaching methods that they 
use frequently are to teach the second time and 
the third time (Cheng, 2010). 
Effective Afterschool Program Management 
Schools today are, in effect, consumers 
when it comes to implementing programs that 
can be used to bring about positive changes for 
their students. They are spending valuable 
funds to bring about this change. How can 
school be sure that they are investing in the best 
possible program for the students? The answer 
lies in investing in a program that has 
undergone an effective evaluation—one that 
has demonstrated evidence of effectiveness and 
generalizability to the population that it serves. 
However, evidence of evaluation differs from 
evidence of effectiveness (Fashola, 2002). 
Evidence of effectiveness is obtained by 
initially creating robust experimental design 
that will provide result that clearly attributable 
to the effects of treatment. For example, one 
step eventually obtaining evidence of 
effectiveness is to randomly assign students to 
two groups or to match students to two groups 
based on critical baseline data. It also involves 
comparing the two groups before and after the 
treatment (Fashola, 2002). From the standpoint 
of the evaluator and the researcher, 




generalizability is very important in evaluation 
research and is addressed in more detail shortly. 
For example, a program could operate a book 
club and measure success by documenting the 
number of books read by children in the 
program and children not in the program. If 
students were not randomly assigned to the two 
groups, it would be very difficult to determine 
the generalizability of any measurable changes 
(Fashola, 2002). 
Similarly, according to Huang (2016) 
pointed almost the same indicators of 
effectiveness such as student attendance (in 
regular school and afterschool programs), 
performance measures (achievement tests, 
homework completion, classroom grades, 
language re-designation, school retention, 
future aspirations, etc.), non-cognitive 
measures (safety, attitudes towards school, 
relationships with adults, social competence, 
conflict resolution skills, self-esteem, and self-
efficacy etc.), parent involvement, and 
professional development long-term effects 
(dropout rate, juvenile crime, life satisfaction, 
etc.)  
However, Noam and colleagues (Noam, 
Biancarosa, & Dechausay, 2003) argued that in 
order to succeed the most effective afterschool 
programs, it should balance these three aspects 
that afterschool activities reflect different types 
of learning, they are (1) extended learning from 
activities that are aligned to the regular school 
day, such as homework help and tutoring; (2) 
enriched learning that is project-based, more 
hands-on and experiential than regular 
classroom, such as service-learning, and can be 
aligned with or disconnected from school 
curricula; and (3) intentional learning, which 
includes all nonacademic activities that foster 
social and other nonacademic types of skills, 
like through sports. 
There is no straightforward answer to 
the question of what works best in afterschool 
programs. The answer depends on why the 
program was initially created, the extent to 
which the program design addresses the needs 
of the participants, and the extent to which the 
program shows positive outcomes when 
evaluated for evidence of effectiveness 
(Fashola, 2002). However, Hammond and 
colleague (Hammond & Reimer, 2006) 
identified that there are three essential elements 
of quality afterschool program, they are 
infrastructure elements, partnership elements 
and program or practice elements. 
 
RESEARCH METHODOLOGY 
The research employed a qualitative 
case study approach to investigate teaching 
learning approach in order to see how effective 
this approach to improve students’ achievement 
and to explore the teacher’s learning approach. 
A case study method was chosen as it enabled 
the use of a variety of data sources to ensure 
that, “the issue is not explored through one lens, 
but rather a variety of lenses which allows for 
multiple facets of the phenomenon to be 
revealed and understood” (Baxter & Jack, 
2008). Therefore, this study used a case study.  
Participants 
 Because of time constrain and distance, 
although the principal investigator has taught 
and observed in 13 different schools as a 
participant observer during his internship, for 
non-participant observation conducted in 2 
schools. For interviews, the principal 
investigator interviewed the director of Institute 
of Disadvantaged Students Learning, a school 
principal, 6 social workers, and 2 teachers (1 
English teacher, 1 Math teacher). 
Those 2 teachers are just the 
representatives as purposive sampling after 
investigating the 65 teachers by using a 
questionnaire sending to the social workers. 
The questionnaire is sent to the social workers 
because they have started supervision to the 
teacher since work in Yonglin Hope School 
with various length experiences. 
 
 




This study used a triangulation in order 
to validate the findings through interviews, 
observations and questionnaire. Although 
Merriam (1998) explains that there is no 
statistical measure of validity, ensuring 
authentic data collection and analysis, however 
in this case, methodological triangulation, peer 
triangulation and supervision could be used to 
ensure the validity. The trianggulation is by 
analyzing of six months participant observation 
in 13 Yonglin Hope schools, the principal 
investigator and three non-participant school 
observations. 
 
RESULT AND DISCUSSIONS 
Findings 
Effective Afterschool Program 
There are two criteria of an effective 
afterschool program. The first one is it shows a 
robust evidence of the improvement of 
students’ achievement after attending an 
afterschool program. And then comparing 
students’ achievement between students who 
attend an afterschool program or not attending, 
or comparing two different afterschool program 
in the for the same expected outcome but 
different treatment. Secondly, the 
generalizability of the result of treatment to a 
specific population has an average achievement 
or outcome in general. 
Evidence of effectiveness 
Evidence of effectiveness is obtained by 
initially creating robust experimental design 
that will provide result that clearly attributable 
to the effects of treatment. In this case, Yonglin 
Hope School organizes a monthly examination 
in order to see students’ progress and evaluate 
them. In general, the principal investigator 
found that the students’ achievement is 
improved every month and semester. 
There have been some studies 
conducted by Taiwanese scholars proved the 
effectiveness of Yonglin Hope School remedial 
teaching program. It was proved by conducting 
a nationwide Math test for Yonglin Hope 
School students in Taiwan. The test was 
conducted by Cheng and his team in 2011/2012 
which indicated that all the disadvantaged 
students received benefit no matter what grade 
they were in. Morover, there is a significant 
difference between the pretest and posttest of 
the students who participate the Yonglin 
afterschool remedial teaching program (Cheng, 
2016). However, based on the interview, Cheng 
said that although Yonglin Hope School 
students’ are improved, but they cannot catch 
up the regular students’ performance 
particularly in academic. 
“I think they are better than what they were 
before but if they want to really catch up all 
the regular students it still takes time but at 
least they did not give up. They give 
successful things to learn something is funny 
and provide different kind of opportunity to 
learn. That is the one we are doing. But I 
think in the long run they should be much 
better, the bright future, I believe. I think for 
the academic it will take longer but socially 
they become more confident because they 
have some stage (I-DIDSL).” 
In terms of social skill and students’ 
behavior, the students also attained a positive 
outcome but it is not that significant because 
most of the students basically are stable and 
have a good personality. The students have a 
good way to value and respect teachers, older 
people and outsider. They also have a close 
relationship among the students even with 
tutors. Similarly, the principal had the same 
opinion about the students’ social skill and 
behavior in this program. However, there are a 
few students who do not behave well. They 
think that the program is only for fun. But in 
general, they respected and behaved well 
especially to the tutors and social workers. The 
school principal said: 
“I think students in my school especially join 
this program their learning situation is quite 
good and stable. They don’t have special, like 




bad behavior, misbehave. We don’t have this 
kind of situation. I think the students know 
what they want to do and what to learn. They 
are willing to do. They are cooperative. I 
think that is good so I think their behavior is 
better. But in some school students are not 
stable. They don’t have kind of willing to 
learn. They think is class just for fun, game or 
camping (I-SP-YHS1).” 
Generalizability 
In terms of generalizability, from the 
standpoint of the evaluator and the principal 
investigator, it is clear that based on the 
nationwide test and comparison study, it might 
be concluded that Yonglin Hope School is 
effective in implementing their remedial 
teaching afterschool program. In addition, 
based on the interview and observation 
conducted by the principal investigator he 
found that the school principal the evaluator in 
this point, he said that, in general they said that 
this program are effective in attaining students’ 
positive outcome academically and socially. 
“I think they make a lot of progress 
academically especially English and Math. I 
think students in our school; their English 
and Math are quite good. It is getting better 
after joining this program. Yes. I think 
everyone make progress. (I-SP-YHS1).” 
Furthermore, a Math tutor argued that 
added that it is important to know students’ 
passion of the subject and will affect students’ 
achievement. He said: 
“I think when they come to Yonglin what we 
have to do is to find their passion  in what 
subject.  If they get their passion and they can 
learn fast not only in Maths but also in 
English. I have a student who got his passion 
in Math. This time he improved very much. 
Last month he do four exams. They can 
access the school’s level. In general, yes they 
are improved (I-TST).” 
 
 
Yonglin Hope School: Effectiveness and 
Success Factors 
This study evaluated and analyzed the 
Yonglin Hope School remedial teaching 
afterschool program. Based on the 
observations, interviews, and questionnaire, the 
principal investigator found out several factors 
affecting students’ achievement. The study 
found that specific goals, professional 
development and training, and evaluation 
system are the most influencing factors in 
improving students’ achievement. In addition, 
it is noted that class room sizing, curriculum 
design, learning approach and teacher role 
significantly affected students’ positive 
outcome academically and socially. 
Specific Goals 
Yonglin Hope School remedial teaching 
afterschool program has a specific goal to 
improve student achievement academically and 
socially, particularly for low achievements and 
low income family students. This program is 
focusing on remedial teaching after the regular 
school time in the afternoon. They design a 
specific curriculum and textbook based on the 
students’ needs. 
Researchers for IDSL 
The researchers have many functions in 
terms of affecting student’s achievement. Not 
only helping students in their learning, the 
researchers also potentially affecting to change 
the policy based on their finding in the field. 
Therefore, they have a significance influence in 
this program. Furthermore, their findings will 
help them to design a new learning material and 
test material 
Social Workers 
The social workers are recruited by 
Yonglin Foundation by having several steps. 
They have so many roles in this program. They 
are like the main machine in the plane. They are 
the one who mediating the entire stakeholder 
(i.e. Yonglin Foundation, IDSL, tutors, school 
principal and teacher, parents to student. 
Tutors 
The Factors Contributing toward the Effectiveness of Afterschool Program ... | Enricho F. Purba, dkk. 
123 
 
Along with the cooperation with the 
National Chung Cheng University in Chiayi, 
Yonglin Hope School recruit tutors to the 
remedial teaching program and distribute them 
to school around Chiayi. They have a teacher 
training once in a semester to train them how to 
improve their teaching strategy and to face 
student’s problem in learning and behavior. 
Evaluation 
In Yonglin Hope School case, the 
remedial teaching afterschool program is only 
provided for low income family and low 
achievement students. In Yonglin Hope School 
they have monthly test for students in order to 
see the regular academic progress for each 
students. This is very important to push them in 
mastering the lesson and the test usually 
performs the positive outcome. 
Class sizes 
Based on the observations and 
interview, the principal investigator found that 
class size is really affecting the students’ 
achievement. Regularly, the school size is about 
30-40 students in one class which make teacher 
could not take care all the students and pay 
more attention to every single student. 
In Yonglin Hope School, the class 
normally only have 10 – 12 students for each 
class, some schools have less than that. Each 
class has one teacher and sometimes there were 
two teachers in a class if they combined for 
learning English during my internship. This 
situation made teachers easily to control the 
students, take care and pay more attention to 
each student. It provided more time for students 
to discuss if they don’t understand the lesson. It 
is consistent with the finding from a previous 
study showed that there was more individual 
attention in smaller classes, a more active role 
for pupils and beneficial effects on the quality 
of teaching (Blatchford, Russell, Bassett, 
Brown, & Martin, 2000). 
Curriculum Design 
Yonglin Hope School has their own 
curriculum which is adjusted to students’ needs. 
The curriculum is designed by the Institute of 
Disadvantaged Students Learning. They design 
a special textbook, teaching material and apps 
for Math, English and Chinese games which 
help them to solve math problem and improve 
their reading skill. 
Yonglin Hope School Activities 
Based on the schools observations, the 
principal investigator found that Yonglin Hope 
School has a several and various activities in 
practice. As its name, remedial teaching 
afterschool program, the main focus of this 
program is remedial teaching for slow learners, 
lower achievement, and low income family. 
This program combines remedial teaching with 
several out of school program. 
Remedial Teaching 
The students are normally 3-6 graders 
who have a lower achievement in regular 
school. The remedial teaching subjects are 
English; Math and some school teach Chinese. 
They only chose these subjects because those 
are the basic one based on students’ need. The 
teacher duty is not only teaching but also work 
together in academic counseling and behavioral 
problems for children, students hope to make 
some change in schools 
They provide a specific textbook for 
each student based on students’ comprehension 
level not the grade. It has a gradually sequel 
topic in the textbook that lead students to 
determine the level. It also eases the tutors to 
evaluate students’ progress regularly in order to 
prepare monthly examination. 
Homework Assistance 
This assistance is something that really 
important for students. The tutors of Yonglin 
Hope School help the students to do their school 
homework. Since the students are the lower 
achievement so they need more attention. 
Normally, the teacher will spend 30 minutes 
(Monday, Tuesday, and Thursday) and 90 
minutes (Wednesday) to help students working 
on their school homework. They will discuss 




the school homework at the beginning of the 
class. 
English Summer Camp 
Every semester they have an English 
summer camp picking a specific theme for this 
event. For instance, Great Hero Challenge, 
combining the English word quiz, English 
speech and team performances (i.e. singing, 
dance), those are the three major activities, and 
these activities help students to build their 
competence, confidence and interaction by 
competing all the Yonglin Hope Schools CCU 
division. Therefore, the students have the 
opportunity to be able to take what they have 
learned on weekdays and have demonstrated a 
stage. Then, the committee will decide the 
winners. Then, the winners for CCU division 
will be attended the higher level competition all 
over Taiwan. In conclusion, by organizing this 
event they are expected the students to be more 
social and confident to see their talent. 
Special Events Celebration 
From time to time during the school 
have seasonal variety of activities, 
accompanied by a team of teachers to handle 
the events, (e.g. Mother's Day or Christmas, 
etc.,) with this activities the students experience 
a different learning experiences, there are 
different activities that stimulate their learning 
motivation to learn more different experience 
and knowledge. 
Field Trips 
Yonglin Hope School provides a school 
field trip once in a semester. It is an educational 
one-day field trip aims to allow students to learn 
more knowledge from other resources that more 
relax, fun but educative. For instance, they 
brought all students together from 13 all 
schools to visit wooden museum and Hinoki 
Village in Chiayi on December 26, 2015. It 
brought new experience to the students and 
even interaction among all the students. They 
all had fun there, playing games, yoyo and DIY 
(Do It Yourself). 
 
DISCUSSIONS 
Is Yonglin Hope School an effective 
afterschool program? 
Fashola (2002) argued that evidence of 
effectiveness is obtained by initially creating 
robust experimental design that will provide 
result that clearly attributable to the effects of 
treatment. For example, one step eventually 
obtaining evidence of effectiveness is to 
randomly assign students to two groups or to 
match students to two groups based on critical 
baseline data. It also involves comparing the 
two groups before and after the treatment. A 
comparison study conducted by Taiwanese 
scholars Chen (2015) found that there was a 
result gap between remedial teaching 
implemented by the government and Yonglin 
foundation. He found that Yonglin program 
shows better reading progress than ASAP. In 
this case Yonglin Hope School provides an 
evidence of effectiveness especially in reading 
progress. 
In addition, in terms of generalizability, 
the effectiveness of Yonglin Hope School 
remedial teaching program is proved by a 
nationwide test provide by Yonglin Hope 
School every other years. The result indicated 
that all the disadvantaged students received 
benefit no matter what grade they were in. 
There is significant difference between the 
pretest and posttest of the students who 
participate the Yonglin afterschool remedial 
teaching program (Cheng, 2016). 
Furthermore, based on the interviews, 
observation, questionnaire done by the 
principal investigator found out that Yonglin 
Hope School is potentially classified as an 
effective or quality afterschool program. 
According to Hammond and Reimer (2006), 
there are three basic elements of a quality 
afterschool program (i.e. infrastructure 
elements, partnership elements, and program 
and practice elements). These three basic 
elements are expanded into 14 sub-elements.  
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Infrastructure elements consists of 7 
sub-elements they are train staffs or volunteers, 
maintain low adult-child ratio, carry out 
continuous program evaluation of progress and 
effectiveness, hire or retain educated or 
qualified staff, ensure physical/ psychological 
safety of participants, support health or mental 
health of participants, establish clear goals. 
Most of these elements are fulfilled in Yonglin 
Hope School. However, there are some sub-
elements need to be improved such as hiring or 
retaining educated or qualified staff particularly 
the tutors. Whereas, tutors play the most 
important role in affecting students 
achievements and they are the main actor in the 
class room. Normally the tutors in Yonglin only 
stay maximum two or three years in Yonglin 
Hope School. This situation will affect 
students’ achievement because they need to 
adapt with the new tutors. It will affect not only 
academic but also social skill development.  
Wade (2015) argued that children 
experience and relationship do indeed appear to 
foster children’s social skill development; 
specifically, children who had positive 
relationship. Therefore, Yonglin Hope School 
needs to be aware about this situation. 
Importantly, they need to retain the best tutors 
perhaps by providing them an incentive or 
adequate salary to stimulate the tutors to keep 
this job as permanent job if it is possible. 
Moreover, good communication in these 
relationships is important as well as guidance 
and responsiveness to participants (Eccles & 
Gootman, 2001). These relationships help 
provide personal attention to youth (Hall et al., 
2003) and give them opportunities to develop 
positive, stable relationships with caring adults 
(Beckett et al., 2001; Hall et al., 2003). The 
achievement of program outcomes often 
depends on the development of these supportive 
relationships. 
Partnership elements consist of ensuring 
strong involvement of families in planning and 
activities, and establishing meaningful 
linkages/collaboration with community. In this 
case Yonglin Hope School has done a good 
enough job. However, they need to improve the 
involvement of families by start doing a regular 
meeting with the social workers, tutors and 
even school principal reporting the students’ 
achievement in order to see their progress. 
Additionally, the parents are would be better if 
they are involved during performance on 
English summer camp in order to improve their 
confidence. In reverse, the parents probably 
more responsible and happier in essence that 
their kids are well-taught in Yonglin Hope 
School. 
The third element is program and 
practice elements. It consists of 5 sub-elements 
they are ensuring flexibility and responsiveness 
to needs and maturation of participants and 
community, establishing or maintaining 
supportive, caring relations between staff and 
participants, providing “opportunities for voice, 
choice and contribution” of participants, 
creating appropriate, consistent structure for 
program, developing or utilizing age and 
“developmentally responsive” activities/ 
materials. Based on principal investigator’s 
investigation, most of these elements had been 
working well. Nevertheless, providing 
opportunities for voice, choice and contribution 
is really important for students. It is the key to 
keeping the students interested in involved in 
afterschool program (Hall, 2003). During the 
principal investigator’s internship he found out 
there were some students stop coming to this 
afterschool program. Aside of any reasons, the 
principal investigator assumes that the voice, 
choice and contribution opportunity might be 
one of the factors that make them decided to 
stop coming to this program. Therefore, the all 
the stakeholders have to be aware and 
conscious about this factor and consider it as an 
important thing to do during the afterschool 
program especially in the class room activities. 
Those elements are presented in the following 
table 1.





Table 1. The Elements of Quality Afterschool Program 
No. Elements Sub-Elements Descriptions 
1. Infrastructure  Train staffs or Volunteers Yes  
 Maintain Low Adult-Child Ratio Yes  
 Carry Out Continuous Program Evaluation of Progress 
and Effectiveness 
Yes  
 Hire or Retain Educated or Qualified Staff  Need 
Improvement 
 Ensure Physical/ Psychological Safety of Participants Yes  
 Support Health or Mental Health of Participants Yes  
 Establish Clear Goals Yes  




 Establish meaningful linkages/collaboration with 
community 
Yes  
3. Program and 
Practice  
Ensure flexibility and responsiveness to needs and 
maturation of participants and community 
Yes  
 Establish/maintain supportive, caring relations between 
staff and participants 
Yes  




 Create appropriate, consistent structure for program Yes  




In conclusion, almost all of the sub-
elements had been fulfilling in the 
implementation of Yonglin Hope School 
remedial teaching afterschool program. There 
is no single perfect program. There must be a 
strength and weaknesses. However, the 
weaknesses are always improvable. Therefore, 
all the stakeholders need to work together 
cooperatively in order to foster students’ 
achievement and achieve higher positive 
outcome academically and socially. 
Quality Afterschool Program: Yonglin Hope 
School Factors 
According to Hammond and Reimer 
(2006) there are 3 elements and 14 sub-
elements as the criteria of a quality afterschool 
program. Based on the interview, observation 
and questionnaire there are 5 biggest factor that 
affecting student’s achievement (i.e. specific 
goals, professional development and training, 
evaluation, class sizes and curriculum design). 
The first one is the specific goals. Afterschool 
programs should develop a clear mission and 
goals (Nicole & Alicia, 2009; U.S. Department 
of Justice and U.S. Department of Education, 
2000). Program goals may range from 
providing a “safe haven” to youth in the after-
school hours to academic enrichment and 
recreation.  
Yonglin Hope School remedial teaching 
afterschool program has a specific and clear 
goal to improve student achievement 
academically and socially, particularly for low 
achievements and low income family students. 
This program focuses on remedial teaching 
after the regular school time in the afternoon. 
The first factor is to design a clear goal as the 
very important aspect that taking into 
consideration in a program because it will lead 
the program what they need to achieve and 
evaluate as the final result. Yonglin Hope 
School clearly set the goal to improve students’ 
achievement academically and socially and 
help the low achievement and low income 
family students in order to fulfill the goal of 
educational policy in Taiwan.  
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Since 2003 Taiwan educational policy 
have been focusing on educational equality, the 
National Educational Development Committee 
continued to strive to improve educational 
opportunities of minority groups and maximize 
their social mobility. Then, in 2006, the Hand 
in Hand Afterschool Program, and encouraged 
college students and retired teachers to serve as 
mentors during afterschool teaching. In 2008 
and 2010, the MOE continued to establish the 
Night Angel Enlightening Program and Digital 
Learning Partners Programs. Most recently, in 
2013, the government amalgamated all the 
programs into the Remedial Teaching Program 
to ensure disadvantaged students would benefit 
from the same quality of education whether in 
school, after school, or out of schools. 
Therefore, Yonglin Hope School has been 
contributing to society and helping the 
government to achieve their educational goals. 
The second one is professional 
development and training. Training and staff 
development are key to providing staff and 
volunteers with the skills needed to help 
program participants achieve desired outcomes 
(Beckett, Hawken, & Alison, 2001). Yonglin 
Hope School employed and involved three 
kinds of staff (i.e. researchers, social workers 
and tutors) but sometimes they have volunteer 
like international students in Taiwan. 
Training includes teaching the staff and 
volunteers how to work well with children, how 
to negotiate, how to adapt to the needs of 
different children of different ages, and how to 
implement the program components” (Fashola, 
1998, p. 51). The Yonglin Hope School tutors 
should attend the training for each semester to 
learn how to adapt to the needs of different 
children of different ages. Additionally, they 
need to be trained how use the textbook, and 
learning material. Moreover, they need to know 
how to deal with students’ learning problem 
and even behavioral problem or their attitude. 
There is training for the new tutors because 
some type of orientation for new staff and 
volunteers should be carried out (Beckett et al., 
2001). Surely, this training aims to improve 
tutors’ teaching skill in order to achieve higher 
students’ achievement. 
The third factor is evaluation. Effective 
afterschool programs have a continuous 
evaluation component built into the design so 
that program planners can objectively gauge 
their success based on the clear goals set for the 
program (U.S. Department of Justice and U.S. 
Department of Education, 2000). Moreover, 
continuous, quality evaluation necessitates the 
establishment of clear goals and desired 
outcomes so that progress toward reaching 
those goals can be assessed (Beckett et al., 
2001).  
Yonglin Hope School remedial teaching 
afterschool program have monthly test for 
students in order to evaluate students’ 
achievement in a line with the goals of this 
program to see the progress for each students. 
Furthermore, this program also has an every 
two years nationwide test for Math. 
Statistically, the result indicated a significant 
result, no matter what grade they are. “To be 
most valuable, these assessments should 
evaluate the gains of afterschool program 
students by comparing them with a control or 
comparison group” of similar, non-
participating students (Fashola, 1998). A 
comparison study conducted by Taiwanese 
scholars Chen (2015) found that there was a 
result gap between remedial teaching 
implemented by the government and Yonglin 
foundation. He found that Yonglin program 
shows better reading progress than ASAP. In 
this case Yonglin Hope School provides an 
evidence of effectiveness especially in reading 
progress. 
The forth factor is class-sizes. For best 
program results, staff to student ratios should be 
low, particularly in the case of tutoring and 
mentoring programs (U.S. Department of 
Justice and U.S. Department of Education, 
2000). Low ratios make it more likely that 




children will have the opportunity for one-on-
one time with and develop a personal 
relationship with one of the adults in the 
program (Beckett et al., 2001). The appropriate 
ratio will vary by the age and ability of the 
children involved, but as a general rule, the ratio 
should be “between 1:10 and 1:15 for groups of 
children age six and older” (U.S. Department of 
Justice and U.S. Department of Education, 
2000). In Yonglin Hope School, the class 
normally only have 10 – 12 students for each 
class, some schools have less than that. This 
situation made teachers easily to control the 
students, take care and pay more attention to 
each student. It provided more time for students 
to discuss if they don’t understand the lesson. 
The last factor is curriculum design. 
Program flexibility needs to be balanced with 
appropriate, consistent structure, including well 
developed procedures, agreed upon materials, 
and structured professional development for 
staff, particularly if the program focuses on 
improvement in academic performance 
(Fashola, 1998). If programs develop their own 
curricula or strategies, time needs to be built in 
for development, planning, and training on 
program components (Fashola, 1998). Yonglin 
Hope School has their own curriculum which is 
adjusted to students’ needs. The curriculum is 
designed by the Institute of Disadvantaged 
Students Learning. They design a special 
textbook, teaching material and apps for Math, 
English and Chinese games which help them to 
solve math problem and improve their reading 
skill. 
Quality Afterschool Program: Yonglin Hope 
School Activities 
Afterschool activities is part of the 
program and practice elements which consist of 
ensuring flexibility and responsiveness to needs 
and maturation of participants and community, 
establishing or maintaining supportive, caring 
relations between staff and participants, 
providing “opportunities for voice, choice & 
contribution” of participants, creating 
appropriate, consistent structure for program, 
developing or utilizing age and 
“developmentally responsive” activities/ 
materials (Hammond and Reimer, 2006). 
There are five main activities in Yonglin 
Hope School (i.e. remedial teaching, homework 
assistance, English summer camp, special event 
celebration and field trip. Each activity affects 
students’ achievement. The first one is remedial 
teaching (Yonglin curriculum) which helps 
students to see their learning level and 
achievement. They have their own curriculum 
which totally different from school curriculum. 
Noam et. al. (2003) argued that in order to 
succeed the most effective afterschool 
programs enriched learning that is project-
based, more hands-on and experiential than 
regular classroom, such as service-learning, and 
can be aligned with or disconnected from 
school curricula.  Moreover, Yonglin Hope 
School curriculum is not as rigid as regular 
school has; in the other word it is more flexible. 
It is aligned with the theory saying that quality 
programs ensure flexibility in program 
activities and are able to respond to the often 
changing needs of program participants. 
Programs need to offer some flexibility in 
programming to offer choices that appeal to 
participants of different ages and abilities 
(Beckett et al., 2001). 
The second is homework assistance that 
helps students to reduce their regular school 
burden and allows students to have more 
explanation from Yonglin tutors. Noam et.al, 
(2003) also stated that the extended learning 
from activities that are aligned to the regular 
school day, such as homework help and 
tutoring. The last three activities consisiting of 
English summer camp, special event and field 
trip are the extracurricular in which facilitate 
students to enrich their new experience and 
knowledge by having a competition in English 
summer camp and having educational fun 
activities on a special event and field trip. Not 
only that, even non-academic as Noam et.al, 
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(2003) stated that they should have an 
intentional learning, which includes all non-
academic activities that foster social and other 
non-academic types of skills, like through 
sports. In addition, RMC corporation (1993) in 
national study reported that programs that were 
assessed as lower-quality tended to be more 
rigid and less likely to provide children the 
choice to follow their own interests or curiosity, 
explore other cultures, or develop hobbies. 
Furthermore, Beckett et.al, (2001) said 
Children in these lower-quality programs were 
not encouraged to try new activities, think for 
themselves, ask questions, or test new ideas”. 
Those things bring students to new learning 
experiences that enrich their knowledge and 
skill. 
Quality Afterschool Program: Yonglin Hope 
School Stakeholder 
There two influencing sub-elements in 
partnership elements. They are ensuring strong 
involvement of families in planning and 
activities and establishing meaningful 
linkages/collaboration with community. 
Families or parents are the important 
stakeholder in terms of controlling and caring 
students before and after the school program. 
Unfortunately, this study did not involve 
parents as the participants. That is one of the 
limits of this study because language barrier 
and time constrain. Involvement of family 
members in planning and evaluation helps 
ensure that programs meet family and youth 
needs and include parent perceptions in 
program assessments (Beckett et al., 2001; 
Fashola, 1998). This involvement is 
particularly important for programs focusing on 
cultural and recreational activities to make sure 
selected activities appeal to children and 
capture their interest (Fashola, 1998). 
There are five important stakeholders in 
Yonglin Hope School studied in this research. 
They are yonglin foundation, institute of 
disadvantaged students learning, principal 
investigators, school principals, social workers, 
tutors (student-teachers), and parents. They all 
have an inter-connected relationship. They play 
very important role in terms of affecting 
students’ achievements. Beckett (2001) said 
that Meaningful linkages and collaborative 
relationships should be developed with 
communities to assist in implementing quality 
programs. This includes involving community-
based organizations as partners, such as youth 
groups, parks and recreation services, and law 
enforcement. 
Moreover, U.S. Department of Justice 
and U.S. Department of Education (2000) 
reported that an effective collaboration requires 
building consensus and establishing true 
partnerships. Importantly, stakeholder advisory 
boards can help to facilitate communication and 
strengthen ties among partner groups and help 
shape a common program vision (Fashola, 
1998). Therefore, all the stakeholders (i.e. 
yonglin foundation, institute of disadvantaged 
students learning, researchers, school 
principals, social workers, and tutors parents) 
have to work together hand in hand and 
cooperatively in order to achieve the program 
goal and vision. Based on the study, all the 
stakeholders except parent, they do play their 
role well and integrate their role with a good 
communication. However, there still a few 
parents and even students could not work 
cooperatively with this program. This is 
something need to be overcome in the future in 
order to achieve a higher achievement. 
 
CONCLUSION AND SUGGESTION 
Conclusion  
Yonglin Hope School is classified as an 
effective afterschool program because it 
fulfilled the criteria of an effective afterschool 
program. As Fashola (2002) suggested that an 
effective afterschool if it shows a robust 
evidence of the improvement of students’ 
achievement after attending an afterschool 
program and comparing students’ achievement 
between students who attend an afterschool 




program or not attending, or comparing two 
different afterschool program in the for the 
same expected outcome but different treatment. 
Secondly, the generalizability of the 
result of treatment to a specific population has 
an average achievement or outcome in general. 
It is proven by the study conducted by Chen 
(2015) provided a robust evidence of significant 
progress of reading of Yonglin students 
compare with another program so-called 
ASAP. Moreover, it is supported by Cheng 
(2016) found that there is significant difference 
between pre-test and post-test. Additionally, in 
terms of generalizability, it indicated that all the 
disadvantaged students received benefit no 
matter what grade they were in. Particularly, the 
five main factors contributed to the 
effectiveness of afterschool program 
management, namely the specific goals; 
professional development and training; 
evaluation; sizes; and designed curriculum.  
This study found that each stakeholder 
(i.e. Yonglin Foundation, IDSL researchers, 
school principals, social workers, tutors) has an 
important role in affecting students’ 
achievement especially tutors. Particularly, 
tutors play the most important role in affecting 
students’ achievement because they directly 
contact and interact with students.  
In order to succeed this program, 
Yonglin Foundation managed five main 
activities. The main activity is remedial 
teaching activities using Yonglin Hope 
curriculum. The second one is homework 
assistance that help students their school 
homework in essence that extra-guidance and 
explanation for low achievement students. The 
last three are so-called out of school time 
program (i.e. English Summer Camp, Event 
Celebration, and Field Trip).  
The main Yonglin Hope School 
activities, remedial teaching and homework 
assistance are well-done and well-managed. 
However, out of the school time, they need to 
improve several things. First, the principal 
investigator suggests involving parents on that 
event support and motivates them to perform 
their best and even to build their confidence. 
Speaking about parent’s involvement, it is true 
that parents support their kids at home. 
However, it must be much better if tutors or 
social workers have a regular meeting with 
parents to discuss their kids’ progress not only 
academic but also their behavior. Tutors, social 
workers, school principal, IDSL and Yonglin 
Foundation and parents have to be in the same 
line in order to reach all their goals for the 
students’ achievements. Hence, in a certain 
period of time, hopefully, Yonglin Hope School 
students are able to catch up the level or grade 
of the regular school students. In terms of field 
trips, it is pretty well and fun because students 
have more time to play and interact with other 
students from different schools because 
students can learn from many different 
contexts. Additionally, if it is possible, the 
principal investigator suggests adding a more 
educational site visit like the “English Village” 
in Chiayi County or other places where the 
same concept has. It is still a fun and 
recreational site but there are a lot of 
information and knowledge which very useful 
for students specially to improve their English. 
The currents study was limited in 
several respects. First, since the data were 
collected in Taiwan, language barrier was one 
of the limitations in collecting data particularly 
in deciding the participants because the 
principal investigator cannot speak Chinese 
fluently.  Second, it was limited time in order to 
gain most comprehensive and deepest 
information. In addition, there were still a few 
studies or reports about Yonglin Hope remedial 
teaching program conducted particularly in 
English. Fortunately, the principal investigator 
has started his participant observation by 
joining internship program from July to 
December in 2015 as an English teacher and 
taught in 13 different school partners in 
Yonglin Hope School. However, the principal 
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investigator has tried his best to collect the data 
as comprehensive as possible in order to 
support better study and deeper information. 
Suggestion 
For more comprehensive study it is 
important to involve parents and students 
particularly for this case of how to avoid of 
labelling or stigma of “slow learners” and even 
“low-income family” in terms of students’ and 
parents’ confidentiality. Moreover, further 
study may be conduceted to explore how to 
improve the quality of the afterschool program. 
Finally, the result of study provides useful 
information for readers, especially educational 
stakeholders to see their strengths and 
weaknesses and as a recommendation how to 
run a quality afterschool program in order to 
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